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Financial Disclosures & Housekeeping

❖ During tonight’s presentation, a 
CODE word will be spelled out 
throughout the presentation. 

❖ Please make sure that you write 
down the letters during the 
presentation as this will be a 
question on the quiz.

❖ Please pay attention because they 
cannot be repeated. 

❖ Financial:Daly Sebastian is an 
employee of The Stepping Stones 
Group. She received a stipend for 
tonight’s presentation. 

❖ Non-financial: There is no 

relevant non financial 

relationship.

Financial & Non-Financial
Housekeeping



Objectives

● Discuss the significance of core vocabulary

● Review Myths and facts about AAC implementation

● Learn modeling strategies

● Explain Prompting Hierarchy

● Demonstrate descriptive teaching strategies

● Implement  AAC teaching strategies during Tele practice



Functional communication

● Functional communication is the means by which an individual 

spontaneously and independently communicates his/her wants 

and needs and socializes with others. 

● This communication can occur through a variety of forms, 

including speech, picture exchange, gestures, sign language 

and assistive devices.



• THE WHY…………... A reason to communicate

• THE HOW………….A way to communicate with everyone 

• THE WHO & WHERE……...A person to communicate with

FUNCTIONAL  COMMUNICATION NEEDS….



Communicator

partners
environment

Communicator Partners Environment 

students with 
CCN  
Their strengths
Their needs

Family,  peers, 
school staff, 
relatives, 
community 
helpers, people 
at stores, 
restaurant, park

-home setting
-school setting
(PE, office, 
Specialist office, 
lunch 
area/cafeteria, 
bathroom, school 
corridors, library)
-Zoom classroom
-public places
-hospital

Functional communication pie



AAC as a functional communication tool



Augmentative and Alternative Communication (AAC)

Any form unaided (gestures or signs) or aided (low or high tech) to increase access to 
communication

Augment
● Augment (not replace) verbal communication
●  Create new ways  to communicate
● Supplement and Supports

Alternative
● Speech is (replaced)
● Sign language
● Dependency on device
● Text-based communication

Increase Independence
● Built in visual prompts
● Simpler motor planning
● Opportunity to communicate spontaneously

Various Context
● Generalization Meaning
● Natural Environments and events
● Multimodalities





SPECTRUM OF AIDED AAC



What are the AAC words???



Most frequently used words in everyday speech:
● 50 words account for 40-50% of what we say
● 100 words account for 60%
● 200-400 words account for 80%
● These words are powerful and flexible - you can say a lot using just the core 

words!
●  Less reliance on pre programmed sentences and phrases

Core Vocabulary: Core Vocabulary is a statistical concept related to overall word 
frequency. It refers to words that speakers use frequently across multiple 
settings, such as the park, school, and home. These high-frequency words 
bridge topics and environments, and children can easily combine them to form 
meaningful phrases and sentences. 

Core Vocabulary



Popular core words/high frequency words

● Banajee list of 26 toddler core words 

● Marvin list of 333 alphabetized preschool core words 

● Balandin list of 347 core words used by adults 

● Stuart list of 174 core words used by seniors 

● Hill list of the top 100 core words used by fluent 

augmented communicators

● Dolch 220 word list



Banajee list of 26 toddler core words 







● Stuart, Beukelman & King 
identified the vocabulary use 
patterns of 64-74 year old 
and 75-85 year old adults.  

● This list represents the 179 
words most commonly used 
by at least 8 of 10 people in 
each age group.

● This list of 179 words 
represents 72% of the total 
words used.

Stuart list of 174 core words used by seniors 



Hill list of the top 100 core words 





● Fringe vocabulary refers to a specific set of low frequency 

vocabulary words that are specific to a particular person or 

activity 

● Fringe vocabulary words are typically nouns

●  Almost  20% of our functional vocabulary includes fringe words

Fringe Vocabulary



Customize those words

❖ Customize the core word list depending on your students needs

❖ Customize the fringe word categories based on the settings and tasks



AAC implementation

Peeling and coring 



Myth #1 – AAC hinders or stops further speech 
development.

Fact: AAC can help children develop speech  



Myth #2 – Children must have a certain set of skills to 
be able to benefit from AAC.

Fact: There are no prerequisites to communicate! 



Myth #3 – Average cognitive abilities are required for a 
student to be successful with Speech Generating Devices

Fact: Advances in technology mean that advanced 
cognitive skills are not necessarily needed to use 
high tech systems. 



Myth# 4 – There is a representational hierarchy of symbols 
from objects to words.

Fact: Children can learn any  symbol if it’s presented often 
and consistently.   There is no research that shows that 
children learn less complicated symbols faster.



Myth #5: We need to wait until the child’s behavior improves before 
we can start doing AAC or working on communication skills.  

Fact
Many times the behavior is caused by frustration from not 
having a way to communicate.

Behaviours are communication!!!!!



HOW DO WE IMPLEMENT AAC?

● Presume competence 
● Create opportunities
● Modeling (Aided language stimulation)
● Prompts
● SMoRRES
● Descriptive teaching



● The less competent the AAC user 
your student is the more he/she 
will benefit from modeling

● Model all the time to develop 
new vocabulary and new 
communicative reasons/functions

● There are no specific 
prerequisites to use 
AAC/Communicate

                      - Age
                      - Cognitive
                      - Linguistic
                      - Motor

PRESUME COMPETENCE



Create functional opportunities

● The foundation for creating communication opportunities 
is that we stop anticipating our the needs of our children

● By anticipating and meeting needs we take away valuable 
learning opportunities



● a.k.a. Aided Language Input, Aided Language, Natural 
Aided Language, Focused Language Stimulation.….

● Based on classic language therapy techniques like 
expansion & recasting

● Direct instruction and modeling in context of meaningful 
activities (not drills!)

● Building receptive language with the intention to have 
expressive language follow Functional Communication

● Talk about what is meaningful and important to the child
● Use keywords(core/fringe) = we do not have to model the 

whole sentence

Model, model, model, and then model some more!



“Jane Korsten points out that the average 18 
month old child has been exposed to 4,380 
hours of oral language at a rate of 8 
hours/day from birth”

“…A child who has a communication system 
and receives speech/language therapy two 
times per week for 20-30 minute sessions will 
reach this same amount of language exposure 
in  84 years.”…”

WHY MODELING??



● Teachers
● Para professionals
● SLP
● Peers
● Parents and Siblings

                            Anyone can!

Modeling



● In class (Direct and Virtual) In playground
● Specialist lessons
● Home

Anywhere & Everywhere!

WHERE????



● Narrative strategies
● Wait time
● Giving choices
● Conversational recasting 
● Sabotage 

How do we model???



NARRATE

● Narrate on ongoing activity
● No expectation for to respond or imitate
● Modeling key words and relevant fringe vocabulary
● Strategies

Parallel talk (i.e., describing what the student is doing as he or 
she is doing it) 
self talk (i.e., talking about what you’re doing as you’re doing it)



● Navigating during a zoom class (Eg: I am going to play a 
video, Oops, I close the window). Let me change the 
screen

● Narrate when a student attempt to draw on screen/use 
any other Zoom control (parallel talk)

● Overall group activity. We are learning about….Look at 
it…

● Use the annotation feature and talk about it(I want a red 
pencil, let me go to the next page, etc.)

What do we narrate during virtual learning



 Conversational Recasting 

● Respond to everything the student communicates  
even if you think it is a mistake!! 

● Expand on a student’s message by modeling just 
beyond the language abilities of your student 



Demo 1: attendance activity

❖ Make the icons/vocabulary set needed for the activity 
❖ Model the words
❖ use wait time
❖ Make sure that the students are using their communication 

devices/book to respond 
❖ Ensure communication partner support next to the students
❖ Encourage prompting by communication partners
❖ Expand all responses including signs, speech and body language clues
❖ Positively reward responses 

Interaction tools and strategies before during and after this activity



SLP: Alex

Student: “no Alex” 

SLP: “Oh …You said … “Alex is not 
here.’ ” (use icons/SGD)

Student: “Alex sick hospital.” 

SLP: “Okay, Alex is sick and he is in 
the Hospital.” (use icons/SGD)

Demo 1: attendance activity



● Expand/recast student’s response to an item shared on 
screen (picture/videos)

● Use the annotation feature and expand 
● Expand technical issues 
● Expand and recast during the weather activities
● What are we wearing today 
● Talk about a break time snack

Expansion and recasting during virtual learning



Choices during virtual learning

● Display multiple choices on screen
● Use annotation and give choices;color, shape, size
● What’s next: reading or signing?
● Who is next: Annie, James or Kathy?
● Video choices: animals, planets, festival etc
● Break options: snack, stretch, music



Wait time during virtual learning

● Give choices on screen and wait for the child to 
respond

● Ask a question and wait ...1,2,3,4,5
● Inform other students that we are waiting for….

Let’s wait,  Johnny is going to find it in his talker
● Play and pause a familiar song for your students to 

complete
● Zoom controls/instructions: mute/ unmute/ turn 

on/off the camera



Sabotage

●  Involves setting up situations that “entice” individuals to 
communicate. 

● Have control over the materials so the user will have to 
request what they want/need. 

● Conveniently “forget” things, materials, parts of the routine, 
etc., and encourage the user to “remember”. 

● Act like you do not understand, so they must elaborate their 
message.



Sabotage during Virtual learning

● Display multiple choices and purposefully select the wrong 

picture, wait for the kids to respond.

● Mute your microphone or turn off your video while speaking 

wait for the kids to comment

● Use white board and draw pictures with incorrect features 

“a blue apple/ a spider with two legs”

● Purposefully select the wrong feature while annotating: 

Announce “Let me draw a circle” and then draw a line 

instead of a circle. Wait for the kids to react.



SMoRRES Strategy  (Senner & Baud, 2013)



Demo 2: What’s in my purse

❖ Make the icons/vocabulary set needed for the activity 
❖ Model the words
❖ use wait time
❖ Make sure that the students are using their communication devices/book to 

respond 
❖ Ensure communication partner support next to the students
❖ Encourage prompting by communication partners
❖ Expand all responses including signs, speech and body language clues
❖ Positively reward responses 

Interaction tools and strategies before during and after this activity



Demo 2: What’s in my purse??



Prompts

WHAT ARE PROMPTS???

● Also referred to as cues or support

● This process is dynamic- needing change and reevaluation

● Prompting/cueing in goals is the maximum amount of 

support needed you can always give less if it’s a great day!





Prompting hierarchies

● Most-to-Least prompting is used when introducing and initially 
teaching a skill. It is most helpful when a user requires explicit or 
direct instruction to learn or carry out a task.

● Least-to-Most prompting is used after the user learns the skill and is 
working towards mastery and independent





Descriptive teaching model

● “Using a descriptive style, the teacher mentions and 
references the context-specific words, then teaches concepts 
behind the words using high frequency, re-usable, common 
words” (Van Tatenhove 2009)

● The teachers explain a term using common words that they 
know are already in the communicator’s AAC system.

●  Preprogramming the words into student’s device will help 
teachers to tailor their instruction and modify their questions 
accordingly.

● The successful implementation of the Descriptive Teaching 
model would need a collaborative effort from teachers, 
speech language pathologists, and parents



● Use core vocabulary to describe concepts rather than 
programming large number of fringe vocabulary 
words for academic lessons only

● Reduces need to learn location of rarely used fringe 
words

●  Provides additional practice using core words in 
creative and authentic ways

Use core words as scaffolds



Demo: 3-The story of Baarack

❖ Make the icons/vocabulary set needed for the activity 
❖ Model the words
❖ use wait time
❖ Make sure that the students are using their communication devices/book to 

respond 
❖ Ensure communication partner support next to the students
❖ Encourage prompting by communication partners
❖ Expand all responses including signs, speech and body language clues
❖ Positively reward responses 

Interaction tools and strategies before during and after this activity



Baarack, Australia, 75 pounds fleece

Demo: 3 The story of Baarck



Demo: 3 The story of Baarck





Useful resources 

https://www.n2y.com/symbolstix-prime/ 

https://goboardmaker.com/

https://saltillo.com/chatcorner -low tech communication 
board options

https://www.n2y.com/symbolstix-prime/
https://goboardmaker.com/
https://saltillo.com/chatcorner


Core, peel and support the communication rights
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Thank you for joining us today!

Two steps to receive your certificate:

1. Take and pass the QUIZ.

2. Complete the COURSE EVALUATION (top 
right corner).

Download and save your certificate!

View our webinar calendar and sign up for the 
next upcoming LIVE webinar. If you want to 
review this current presentation again, it will 
be made available on Bridge Academy within 
48 hours.

Questions? – Contact 
Bridge@thesteppingstonesgroup.com

1. 

mailto:Bridge@thesteppingstonesgroup.com

