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EMERGENT BILINGUAL

Emergent bilinguals, who are often referred
to as English Language Learners (ELLs) or
English Learners (ELs), are students who are
continuing to develop their home language
while also learning an additional language.

The term “emergent bilingual”is intended
as a positive description of these students, in
that it emphasizes that they're learning in
two languages, and that both the home
language and new language are of value.

National Center for Educational
Statistics

https://nces.ed.gov/programs/coefindica
tor/cgf#:~:text=The%20percentage%20
of%20public%20school, %2C%200r%204
5%20million%20students).

English Language Learners in Public
Schools

* Lastupdated May of 2021

*  Reflecting 10.2 % of Public School
Students Nationally

English Learners fastest growing...

https://www2.ed.gov/datastory/el-
characteristics/index.html#three

*  Between the 2009-10 and 2014-15
school years, the percentage of EL
students increased in more than half
of the states
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200ELAS@azed.gov
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Bilingual Language Development

=

TIME FOR REFLECTION

READ OVER THE MYTH VS. FACT
bilingual language development sheet
and answer these questions:

Is there one or two
What stood outas ~ MYTHSs that you HCI)\)INY?I'aI-TStT;?e
MYTH? Why? feel are prevalent addressed?
in your school? -
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THE SCIENCE OF
LANGUAGE

LEARNING

Emergent Bilingual = Bilingual

* Asset Based Practices

* Value both languages

* Use primary language to build
2" language
* Acknowledge culture

* Involve parent/families

11

The bilingual
brain...

12
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The Bilingual Brain

2/7/2022

1. Compound
2. Coordinated Monolingual Bilingual

3. Subordinate

https://youtu.be/MMm
OLNs5zBLY

the benefits of
a bilingual brain

13

the benefits of

a bilingual brain

Compound bilingual: develop two
language systems simultaneously with
a single context.

There are 3

Coordinate bilingual: learn two

ge nera | types languages in distinctly separate

contexts.

of bilingualism:

Sub-coordinate bilingual OR

Subordinate: learn the secondary
language by filtering through the mother
tongue

©2022 Stepping Stones. All rights reserved
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REFLECTION QUESTIONS

1. What type of bilingual learner does our
school/district have?

2. Why is it important to know this?

ow can we enhance a strength-based
ith our families and students

16

School
Terminology...

Accordin? to Tabors (1997), there are
2types of bilingualism:

1. simultaneous bilingualism
occurs when children are
exposed to two languages from
avery early age;

2. while sequential bilingualism
occurs when a child begins
learning a second language

after the first language isat
least partially established.

17
Types of Emergent Bilinguals
SEQUENTIAL BILINGUALS SIMULTANEOUS BILINGUALS
* Learn L1 before L2 ¢ Learn L1 and L2 at the same
* Often are immigrant students time
« Studied or had some academic ~ * Majority of ELs in the United
schooling history in L1 States
* Family history of reading or * 2"and 3" generation ELs
booksin L1
18
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TYPES OF Emergent Bilinguals

SIMULTANEOUS

* Bornin the United States but
grew up in homes in which
another language was spoken

* Live in communities where L1 is
primarily used to communicate

* Extensive code-switching

« Oral proficiencyin L1, but may
not have learned to read and
writein L1

LONG-TERM

* Have attended United States schools for at
least 5 years

« May be orally bilingual (social language ), but
have limited literacy and academic language
inboth Liand L2

* Literacy skills are below grade level
expectations, which could be the result of
inconsistent schooling and/or EL support

« Require substantial and ongoing language
and literacy support

+ Can have negative attitude towards school

due to lack of academic success

Types of Emergent Bilinguals

NEWCOMERS
WITH ADEQUATE FORMAL SCHOOLING

+ Have been in the United States for up
to 5 years
« Parents are educated speakers in L1

« Have a strong foundation in L

Adequate schooling in L

Able to transfer academic concepts
quickly

Perform low on standardized tests

« Easy to catch up to monolingual peers
after few years of English language
support

NEWCOMERS
WITH LIMITED FORMAL SCHOOLING

+ Have been in the United States for up
to 5 years

« Parents may have low literacy levels

« Limited L1 and literacy skills

+ Interrupted schooling or no previous
formal education

« Perform poorly on achievement tasks

Could have difficulty learning English

In Summary...an Emergent Bilingual

3 General Types

@ Compound Bilingual
" coordinate Bilingual

&, Subordinate Bilingual

2 Types Described in Schools

1. Simultaneous Bilingual
2. Sequential Bilingual

Why is this important =
and how can oy ¢
knowing the type of =
bilingual help with

language learning?

©2022 Stepping Stones. All rights reserved
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LANGUAGE
ACQUISITION

DESCRIPTORS

to inform instruction

Stages of Language Acquisition
La nguage Principles of Language
Learni ng Acquisition: BICS and CALPS
Overview 4 Language Domains
for EB’s
Developmental Levels for Oral
language & Reading development
23

=
EB STUDENTS

EB STUDENTS ARE Encoding Decoding
FACED WITH THE
CHALLENGING TASK
OF SIMULTANEOUSLY
LEARNING ENGLISH
AND ACADEMIC
INFORMATION ﬂﬁedback
Message

i 1 by Lo Ao s erse nder GG

24
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Dearest creature in creation, N
Study English pronunciation.

1 will teach you in my verse

Sounds like corpse, corps, horse, and worse.|
1 will keep you, Suzy, busy,

Make your head with heat grow dizzy.
‘Tear in eye, your dress will tear.

So shall I! Oh hear my prayer.

Just compare heart, beard, and heard,
Dies and diet, lord and word,

Sword and sward, retain and Britain.
(Mind the latter, how it’s written.)

Now I surely will not plague you

With such words as plaque and ague.

But be careful how you speak:

Say break and steak, but bleak and streak;
Cloven, oven, how and low,

Script, receipt, show, poem, and toe.
Hear me say, devoid of trickery,
Daughter, laughter, and Terpsichore,
Typhoid, measles, topsails, aisles,

25

STAGES OF SECOND LANGUAGE ACQUISITION

STAGE DESCRIPTION
PRE PRODUCTION Develop receptive vocabulary

Do not yet speak their second language
EARLY PRODUCTION Able to speak in short phrases of one or two words

Can memorize portions of language
SPEECH EMERGENCE Vocabulary (approximately 3,000 words)

Can communicate using simple questions and phrases
INTERMEDIATE FLUENCY  Vocabulary (approximately 6,000 words)

Can use more complicated sentence structures

Can share their thoughts and opinions

May make frequent errors with more complicated sentence structures

ADVANCED FLUENCY Reached after 5-10 years of learning the language
Can function at a level that is comparable to native speakers

Dr. Jim
Cummins... Cummins’ Iceberg Theory

"If we don't BICS & e i
make the The language necessary for day to doy living,

including conversations with riends, informal
interaction

distinction, we
can run into all

. Cogn
kinds of CAL Languag ncy
"
problems it rropgrctolaion

27
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What does BICS and CALPS look like?
Vocabulal
Sentenced entences

Abstract
Low Cognitive igh Cognitive
Demand Demand

28

Cummins' iceberg Model of Language Interdependence

COGNITIVE DOMAIN LANGUAGE PROCESSES
Pronunciation
Vocabulary
Grammar
(Immediately
apparent)

Knowledge, ™.
Comprehension.
Application

Asset-

Based Lo (2
Analysis] e,
:ynlmg:ux? w immediately
valuatio )
. Cognitive Academi R

g Semantic and

S8

Use L1 to Strengthen L2 Language Proficienc:

29

BICS and CALP

BASICINTERPERSONAL COMMUNICATION COGNITIVE ACADEMICLANGUAGE
SKILLS (BICS) PROFICIENCY (CALP)
% Students are able to % Students are able to communicate

communicate their basic thoughts and ideas with clarity and
needs and wants and have efficiency and have more advanced
social conversations social conversations
< Studies cite 5-7 or 7-10 years to
% 1-3 years to develop develop

% Insufficient to facilitate % Necessary for academic success

academic success

30
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Acquisition of Sounds
+ Few weeks: oooing and gurgling, playing with
sounds. Their abilities are consirained by
B I C S & physiological limtatons.
- 4 months: distinguish between [a] and (i, so

their perception skills are good
CA L P S + 46 monthe; children babble, putting togsther

vowels and consonants. This & not &
conscicus process! Experiment with
anicuiation

General Relation + 7-10 months: starts repeated babbiing.

1012 months, children produce a variety of
Between Age, spesch sounds. (sven foreign’ sounds)
$;:‘:ei'n S O 0 O N A
Monolingual “ e e
Langu age EMee MEMOOS  cegbos  EmpewCAP  ernedme A Abnces cp

Development

Adapted from Ortiz PVAT

31

CALP LEVELS

Research shows that students with a CALP Level of ____ will find the
language demands of learning grade level academic material...

* 6.0: Very Advanced = Extremely Easy

* 5.0: Advanced = Very Easy

* 4.5: Fluent to Advanced = Easy

* 4.0: Fluent = Manageable

* 3.5: Limited to Fluent = Difficult

* 3.0: Limited = Very Difficult

* 2.0: Very Limited = Extremely Difficult

* 1.0: Negligible = Impossible

32

ESL Levels and BICS versus CALP Activities

l Beginners
* 90-100% BICS | |+ 50% BICS * 20% BICS
* 0-10% CALP * 50% CALP * 80% CALP

BICS (1 to 2 years)

BICS & CALP -High Frequency Vocabulary

CALP (5 or more years)

-Lectures, formal, abstract, written text

33
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LANGUAGE
LANGUAGE | DOMAINS

on the

DOMAINS WWIDA ACCESS Test s §3
S

5 DOMAINS %
el GE b
Phonology 0

Morphology

WIDA ACCESS: LISTENING, SPEAKING, READING, WRITING
Part of Testing & Assessments

Pragmatics

34

Language

Listening & Speaking = Oral Language

Doma|ns- Wl DA Reading & Writing = Written Language

35

Overview of English Lanquage Development

English language development (ELD) means instruction designed specifically for
English language learners to develop their listening, speaking, reading, and
writing skills in English. This type of instruction is also known as:

* English as a second language (ESL)
* English for speakers of other languages (ESOL)
* English as a new language (ENL)

* English language learner (ELL) instruction
* English learner (EL) instruction

https://www.desiredresults.us/dll/o_Overview ELD
Domain.mps

36
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THE SCIENCE OF
READING

for EB language learners

Conrptiatnis Many Strands Are Woven
| Ssdweendtoosiutde into Skilled Reading

Tact, comcopts, o

Wor
Recognition
Phonological Awareness
s shararmes ot
[ Decoding

= (scarborough, 2001)
38
LANGUAGE COMPREHENSION
Background Knowledge
Vocabulary

39

©2022 Stepping Stones. All rights reserved

2/7/2022

13



Neuroscience,
Scarborough’
Reading Rope,
and Language
Learning for
Emergent
Bilinguals

APPLY =
BICS &
CALP

o)

40

Elements
of
READING

41

Elements
of
READING

42
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7E Zaner-Bloser

Scarborough’s

Reading Rope

Oral language
Phonemic Awareness
Phonics

Fluency

Vocabulary

Comprehension

Oral language
Phonemic Awareness
Phonics

Fluency

Vocabulary

Comprehension

©2022 Stepping Stones. All rights reserved
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ORTHOGRAPHIC
MAPPING &
SYSTEMS

Transparent Languages Include:
Turkish

Italian

Greek

Spanish

Less Transparent Languages Include:
English
French
Danish

Portuguese

*Orthographic Mapping

2/7/2022

is the piocess we use

to permanently Lo e words
into (eng -Lesmmemory.*”

o
(¢] =
_

Reading difficulties are more common in countries where orthography is complex OR less transparent

43

SPANISH
SPEAKERS -
SOME
CHALLENGES
WHEN

LEARNING TO
READ IN
ENGLISH

Language
Domains

45

* Spanish is more transparent, especially
vowel sounds (Spanish: 5 vowels=5 sounds,

English: 5 vowels, 15 sounds)
« bandvbothspell /b/

« /d/ between vowels sounds
« like /th/

* galways/g/asin get, not gem
* Noj/th/sound

* /s/and [z/ are same sound

} INPUT  OUTPUT

5 45

@ Lo
reading writing

1) Listening & Speaking
2) Reading & Writing

©2022 Stepping Stones. All rights reserved
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litening  specking

L

46

WIDA ELD STANDARDS STATEMENTS

PROFICIENCY LEVEL DESCRIPTORS

SOME EB/EL STUDENTS’ WRITTEN EXPRESSION
ABILITIES WILL LIKELY BE THE LAST TO DEVELOP—
THEY ARE AN INTEGRATION OF READING AND
SPELLING SKILLS

4 Areas of Language Acquisition
1) Listening 2) Speaking 3) Reading 4) Writing

©2022 Stepping Stones. All rights reserved
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Reading for EB/EL

Comprehension is
dependent upon basic
reading skills/Fluency

Written expression
abilities are dependent
upon basic reading skills

Writing may be the LAST
to develop and is the

integration of reading

Level Kety
[(ovas ]
and spelling skills.

[ vy |
Covai | / L
’.

Ea

3

yj',

49

10 minute
break

TIERED SERVICE
DELIVERY
(MTSS/RTI)

©2022 Stepping Stones. All rights reserved
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DID WE CONSIDER...

The Need To
Address Tiered
Service Delivery
Model

MTSS

Interventions specific
for Emergent
Bilinguals at each tier
to answer the
question: Is it LD or
language or...culture...

52

LD or Language Acquisition

Specty area of concern: A Tierd
N[ Sp—
S Sy ' Menitoring
o e T | o e
ool o Bodtcsin
- . Recogeiton of contiwed L1 & 12
i
i -
ey el
Coitrbbare
y whetr iy
e - pebrry)
e prosweien
e
1 devecpment Tierl ) W
g s
| e presan e

sadressed

Rate of rogress compared to

2/7/2022

Prbiem  Soing  Models: D
o e e | Making Actoss the Tiers i U e

The Foundation of Tier |

Culture,

Language,

Family Engagement
Assessment
Instruction
Interventions
Expectations

53

TIER 1:Parent
Engagement

Reflection

v How are we aligning
and connecting
w/families re: English
Language Learning and
Curriculum?

v Do we have a specific
approach?

v Is it a strength-based
approach?

54

©2022 Stepping Stones. All rights reserved
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Assessment

Requirements

Comprehensive

Assessment When ss?

cycle

Progress

EguEEle Monitoring

55

Comprehensive
Assessment Cycle

Screening = School/District
screening tools such as WIDA,
Dyslexia,to assess needs

Diagnostic = Completed in-
between screening tools to
address specifics of English
Language Learning & Reading
when not meeting benchmarks

Progress Monitoring = Tool to
collect baseline and assess
growth and
instructional/intervention match

Progress

Diagnositc Monitoring

56

Progress
Monitoring in
Culturally
Responsive Early
Intervening
Frameworks is
essential..

Determine whether

‘other relovant student

To then foctors

appropriately
ress...

Is it a Learning
Disability or...

Adapted from Equity
Alliance Website (NCRESSt)

57
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CHILD STUDY TEAM and CLD STUDENTS

+ Where was the student « Whatis the child's
? native language?

+Howlong has thetudent 1 there a history of

lives in the US?

+ Howlong has the student speechlanguage
lives outside of the US? elays?
the US? « Whatis the primary
«Prenatal care? language spoken at
+Have there been home?
significant inesses or « Whichlanguage is
Vs B primarily understood
+ Were developmental by the child?
milestones reached within :
oot rtes + Arethere concers
« How has the child about the child’s
eveloped compared to language in L1?
siblingsfother family « BICS
members? . CALP

58
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* When did the student * Isthere a family
begin attending history of academic
difficulties?

* Whatis the student's
enroliment history?
* Inwhichlanguage(s)

* Whatis the

parent's level of

has the child received acculturation?
academic? * Whatis the

« Have there been gaps parent’s education
in the student’s level?
instruction? o (ol

« Isthere evidence of

inLa?

is available at
home?

“If we don't make the distinction, we can run into all kinds of

SP as Consu Itant problems” - Jim Cummins

Where is student
w/Language
Acquisition

* Developmental Stages- What it
looks like in the Classroom-
Resource: Baker 2011

* 4areas: Language development
as compared to peers
w/Listening, Speaking, Reading
and Writing

Use of rating scales such as
SOLOM or Progress Monitoring
tools (WIDA ...)

* BICS & CALPS by age progression
(PVAT & WJ-IV)

59

Appropriate Instruction: ESOL
standards & Rate of Progress as
compared to “like” peers

* Noted difficulty with comprehension in
both L1 & L2

= Underachievement for academic and
language acquisition

Intervention match

Instructional match-
documented Rate of Progress

« Comprehensive Assessment
» Culturally and Linguistically
Appropriate
= Address S& W-identified area of
concern (RT! variables)

Criteria
1

Criteria
2

Criteria
3

Rule out exclusionary
factors.

60

©2022 Stepping Stones. All rights reserved
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Did we consider
Tiered service delivery...MTSS...RTI variables
ESSA requires use of evidence-based interventions

D . G
/N

Culturally Responsive Universal Supports

61
EL REFERRAL FORM- Google Document Bilingual Language
creener
Google Docs
ErTr———
62

BILINGUAL
LANGUAGE

ASSESSMENT

before, during, and after

©2022 Stepping Stones. All rights reserved
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66

EL REFERRAL FORM

64

Comprehensive Components for EL or
Emergent Bilingual student evaluation...

« Observations of teaching...
* Interview w/home & school
+ Language/Acculturation

history
* Curriculum & Interventions
w/PM for Rate of Progress

+ CBM's and statewide

assessments

+ Language specific

screening- “like peer”
comparisons

+ Consult 15! w/team prior to
referral

NASP (2015)

+ Achieve rapport (assets,
wishes, culture...)

+ Testing battery compares
“like peers”

+ Testing battery
wi/information re: language
and culture load

+ Address specific concern

* Include specific
interventions &
recommendations for EL
instruction

65

EsparzaBrown, J., & Sanford, A. (2011))

+ Apply interventions
W/SMART goals

+ Apply & build in fidelity
checks

* Include PM

« Continue to build L1 while
intentionally addressing L2

+ Address teaching &
curriculum

+ Address specific programs
or interventions

+ Include family/home plan

We Need All 3 Components—We are
OFTEN Missing this...and this, and this

Before

+ Observations of teaching...
* Interview w/home & school
* Language/Acculturation
history
* Curriculum & Interventions
w/PM for Rate of Progress
+ CBM's and statewide
assessments
+ Language specific
screening-"like peer
comparison
+ Consult 15t w/team prior to
referr

= Achieve rapport (assets,
wishes, culture...)

« Testing battery compares
“like peers”

* Testing battery

wiinformation re: language
load

terventions &
recommendations for EL
instruction

« Apply interventions
WI/SMART goals
+ Apply & build in fidelity
checks
* Include PM
« Continue to build L1 while
intentionally addressing L2
* Address teaching &
curriculum
+ Address specific programs
or interventions
* Include family/home plan

©2022 Stepping Stones. All rights reserved
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‘.

RTI/MTSS PROCESS? STUDENT STUDY
TEAMS?

What did your SCHOOL collect? What program & curriculum
was used to address English Learners?
DATA...Home Language Survey, Parent Language Interview,
Summative and Formative Assessments?

Where are we in the aftermath of COVID-19?

Parent Language/Acculturation Questionnaire

* May be obtained through school records
(when applicable and/or available) from
the native country

« Parent/family interviews can also
provide rich contextual information
about similarities and differences
between students’ performancein L1
comparedto L2

* Are speech and language concerns also
evident in the native language?

« Did the child experience difficulty
learning to read in the native language?

68

S

CRITICALLY EXAMINE STUDENTS’ RATE

OF PROGRESS RATHER THAN THEIR
BENCHMARK PERFORMANCE

Rate of Progress as Compared to Peers
Who are the Peers?

©2022 Stepping Stones. All rights reserved
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1. How did we progress monitoring

REFLECTION language learning?
QUESTIONS 2. Did we compare EB w/other EB's?

SOLOM:- Student Oral Language Observation Matrix

s e —— * School teams should consider CLD
e — students’ rate of progress by using
various progress monitoring tools

« Although they may not be meeting
benchmark expectations, if they have
demonstrated 1 year's progress within 1
year, despite continuing to perform below
grade level expectations, this is typically
not indicative of a disability

* Concerns should arise when a student is
not only performing below grade level
expectations but their rate of progress
is also slower than typically developing
peers

71

REFERRAL FOR
EVALUATION
PROCESS
Evaluation Models:

- CHILD STUDY
language testin: O P BILINGUAL
g g g TEAM or Data EVALUATION

. Lo rv
1.) Two-Stage bilingual REFERRAL GUESTIONNAIRE || LANGUAGE]
FOR

SCREENING/

ENGLISH
assessMeNts I SecEcaENT

2.) Co-Evaluation Model

Teamwork: family &
community

72

©2022 Stepping Stones. All rights reserved

24



2 Phase Process:
1. Screening
2. then evaluation

Address the law:

A student may not be
determinedto be a
student with a disability if
the determinant factoris
limited English
Proficiency

Is the student L1 or L2
dominant, Mixed...OR

73

LANGUAGE ASSESSMENT

« Oral language proficiency and
dominance testing typically follows a
two-step process:

* Assess students’ oral language
proficiency in L1 and L2

= Consider language history and
comparison data to other EL’s

* Compare their proficiency levels
to determine dominance (Oral
language)

* Ortiz PVAT...

It is generally accepted that students
must have oral language proficiency
(CALP) levels between 4.0 and 6.0 in
order to adequately manage grade
level instructional demands

74

om0

1
IDENTIFYING
DIFFERENCE
VS. DISORDER _

USING THE

. Assessments shi
completed in

TEEE ) e
H AnCIEng: mpleted in L1 by an

Bilingual Language Screener:

POTENTIAL

RECOMMENDATIONS

75

evaluator fluent in the
child's native language

. Assessments should be

completed in L1 and L2 by
an examiner that is either
fluent in both languages or
using a co-evaluation
method

©2022 Stepping Stones
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Co-Evaluation

EAUUGQ .

Home support staff
(Speech-Pathologist,
School Psychologist,
Resource teacher) work
together simultaneously
to complete bilingual
evaluation.

Results of Referral: CO-EVALUATION

MODEL

I am bilingual + a school psychologist vs. |
am a bilingual school psychologist

VS.
Monolingual School Psychologist who is
trained in addressing needs of Culturally and

Linguistically Diverse Students

©2022 Stepping Stones. All rights reserved
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*A reener proficiency ionshouldbe
completedunder the following circumstances:

+ The BilingualLanguage Assessmentindicatesthat further
assessmentsshould be completedin Spanish and English

REFLECTION: (specifically, Spanishis listed before English)
LA NG UA GE * Thestudent has recently received primary core academic

instructionin Spanish and has limited skillsin English (as

ASSESSMENT indicated onLanguage History Questionnaire)

* Thestudent’soverall STATE TEST: Proficiency Level: Pre-
Basic, i Proficient

* Theevaluatorsuspects from convergence of data that
languagedifference may be affectingthe student’s
academic performance

ECOLOGICAL EVALUATIONS

Context driven & Dynamic

X231 - Obtain educational background histories
student - Interview parents/familyleducators
performance & Xt
challenges B8 g

ECOLOGICAL

EVALUATIONS:

Assessing the e, el T

i student within S ke Auon S e
the context

- Colect screening, diagnosiic, progress moritoring data.
- Choose standardized assessment wiconsideration 1o language
loading, culural loading parameters

2 pot
battery that include considerations of language learning

81

©2022 Stepping Stones. All rights reserved
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Ecological Evaluations
Include...

- Family history

- Developmental history
- Medical history

- Language history

- Behavior Profiles

- Academic history

82

EB ASSESSMENT
BATTERY
CONSIDERATIONS

(N)EVER (S)TOP
LEARNING

LANGUAGE DIFFERENCE IS NOT
NECESSARILY SYNONYMOUS WITH
DISABILITY

©2022 Stepping Stones. All rights reserved
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Evaluate the student in English
What is next???

* The mere possession of the capacity
to communicate in an individual’s
language does not ensure
appropriate, nondiscriminatory

IMPORTANT procedures of that individual

CAVEATS « All evaluators require training in
nondiscriminatory procedures

« It is possible to effectively assess
and work with CLD students
without being bilingual

86

CONTEXTUAL: MULTI-INFORMANT

« Those who know the child are invited to
make meaningful contributions to better
understand the child’s development within a
broader ecological context

CONTEXTUAL: MULTI-METHOD

* Quantitative and qualitative data via
standardized tests, structured/unstructured
interviews, and structured/unstructured
observations

* RIOT (Hass & Kennedy, 2014)

+ Record Reviews, Interviews, Observations,
Test

87

©2022 Stepping Stones. All rights reserved

29



2/7/2022

LD or 2"d Language Acquisition: Assess...

RTL +
g e
levelopment
Acculturation Language loaded

Compare benchmark data Culturally loaded

with “like” peers Normative group
Appropriate instruction Cross-battery assessment
and instructional match Alternative assessments

Cultural and family
dynamics Non-verbal test

Literacy in the home Authentic Assessment

Emergent Bilingual

Analysis of 2 1 _
languages [ .

Is one language
dominant over
another?

Let's take a look...

https://bilinguistics.com/do-i-

need-to-test-bilingual-
children-in-both-languages;

English

89

Evaluate the student in
English and Spanish

ilingual School Psychologist & home
school psychologist
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NGUAGE PROFICIEN EVELS: WMLS-3
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Level Description
Initial it the Initial isatthep orsilent stage of academic
Development  language learning, requiring i i ingi for
effective learning.

Early Anindividual at the Early Development level i in the early stages of academic language learning,
requiring moderate thec for effective
learning.

Continuing it the Continuing D level has sufficient proficiency tointeract
h others in d y is beginning t demic language.
Emerging individual at th y the specialized
Proficiency required in the the
classroom environment for effective learning
Proficient i t i has achieved language profici that of average
native-language speakers
Advanced i it the Advanced P proficiency at alevel above that of average
Proficient  native-language speakers.
ENGLISH SPANISH
SUBTEST STANDARD CALP LEVEL  STANDARD CALP LEVEL
SCORE SCORE
Oral Language Total 87 3.5 36 2
Listening 84 3.5 50 2
Verbal Analogies 83 67
Understanding Directions 89 45
Oral Expression 90 3.5 19 2
Picture Vocabulary 88 25
Story Recall 91 45

92

93

LANGUAGE PROFICIENCY ASSESSMENT: WMLS-1I

ENGLISH SPANISH
SUBTEST STANDARD  CALP LEVEL  STANDARD CALP LEVEL
SCORE SCORE
Oral Language Total 76 3 89 3.5
Listening 71 3 92 3.5
Verbal Analogies 77 90
Understanding Directions 73 98
Oral Expression 85 3.5 86 3.5
Picture Vocabulary 85 88
Story Recall 89 83

LANGUAGE PROFICIENCY ASSESSMENT: WMLS-II
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STANDARDIZED TESTS

ALWAYS CONSIDER...

Degree of Linguistic Demand

Medinn

High

7 4 Letis Pumers Mtching
L pES———

194 Concept Forsasion
ST r—

Average
Expecied Level

[577 3 Prene Ercogration
T ——

Arvage
Esperied Level

g
Esproed Lol

[WI4 Phemmtogeal Procmamg.
[ 4 N Raperiion

Axvrage
Exported Level

Degres of Cultural Loading

pr—"
Expocted Lovst

P
ot Livd

[ el Vst
[ 4 General Informstoes

pri——
Expecied Lovst

Eligibility and
IEP
Development

The committee
determines eligibility:

Reviews all data.
Determines if child
has a legally defined
disability.

Provides assurances
that the determinant
factor of the
student’s challenges
are not primarily the
result of language,
culture or not having
the opportunity to
learn.

The committee
develops the IEP and
includes:

Present level of
performance: L1
and L2

Language history
Information on
language of
instruction
Annual goals for
L1 and L2 (if
applicable)
Strategies
appropriate to
disability and
language and
culture.
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NASP: Culturally Competent Assessment of ELL
for Special Education Services

“For ELL students, the goal of intellectual
assessment is not to derive a standard score
to into a discrepancy formula or other
eligibility criteria. Even when modifying
administration procedures, carefully selecting
assessment tools, and using interpreters,
educators must consider the validity of test
results. Are findings consistent with
everything else known about the individual?”

RESOURCES

NASP BILINGUAL INTEREST
GROUP

NASP (NEW PROVISION
STATEMENT ON THE
PROVISION OF SCHOOL
PSYCHOLOGY SERVICES TO
BILINGUAL STUDENTS

https://bilingualassessment.org/

http://www.colorincolorado.org/

Did We Meet Objective?
WBAT know & understand:

. Emergent Bilingual — Current state

. The Science of Language Learning

. Strength-Based Tiered Approach

. Evaluation Models Y T A
. Ecological Evaluations ¥
. EB Assessment Considerations

.Q&A

©2022 Stepping Stones. All rights reserved
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Questions?

4
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